
Love, Liberty and Leadership    Chapter 1:  BACKGROUND
A treatise on a youth antiviolence program for the 21st century

By Brian C. Bailey B,A., M.D.
In December 1999  the last thing that I would have imagined 
looking for was a program to help youth prosper and to avoid 
the consequences of violence. I was an acupuncturist, physician 
and psychotherapist to adults - and rarely was asked to see 
adolescent patients.  Our children - 17 and 14 at the time, were 
prospering. But as fate would have it, such program would soon 
fall into my hands – not in one fell swoop – but inexorably and 
with completeness and certainly, as if it was always meant to be 
there!  For this reason, I feel a certain responsibility to shepherd

  it through to the next level. And what is the next level? 

I see it as the level where a community takes 
ownership of the program - so that it delivers the 
magic it has demonstrated to be abundantly 
available over and over - and does so well 
enough to become a self-sufficient entity within the 
community. But I’ll leave self-sufficiency to the last 
chapter. That’s not my area of expertise after all. 
What I do understand is human dynamics, and my 
understanding suggests that the program I am 
about to describe has all the elements of human 
dynamics which are necessary to create real 
change among virtually everyone who 
participates in the program – both young and old.

Human change as a permanent transformation is much less common than its proponents would have 
you believe. I didn’t think that when I first became interested in the early 1970s when I was a young 
family physician and I had patients in my practice who needed to talk to somebody, and needed 
answers were they only had questions.  I became quite interested in addressing this need, even though 
I felt that my sojourn in medical school and not prepared me for a well to do so. It wasn’t exactly the 
forte of my colleagues at school, and few of them would have decided to enter into the practice or 
specialty of psychiatry. Even I had concluded that surgery was really what I was meant to do, and I 
only found out by going down that route that the repetitious nature of surgery, demanding as it was, 
was not very suitable to my temperament. But talking to people about their unanswered questions of 
their lives – now that was really interesting, once I stepped into the water.

This book is not really about me, but I think it’s fair enough to tell you that it’s background rested in the 
need that I felt it was not really being met among the patients who came to see me in my early years. I 
had many other things to do. I was still interested in surgery. I was doing some surgery. I became 
interested in delivering babies, and that led me to meet a kindly obstetrician – who delivered his 
babies with the help of hypnosis. I was hooked. Soon I was teaching hypnosis for the American Society 



of Clinical Hypnosis. It was a start down a long road of searching for a method of bringing about a 
resolution of emotional patterning that can take years and eons to complete - but which occasionally 
resolves on the turn of a dime. Really, I resolved at age 25 to find a way for everyday physicians and 
their staffs to contribute efficiently and completely to patients in their quest for answers. When it came 
to me in 1999 that there might be an answer for the lost young people that I’d seen in therapy over 
several decades, my ears certainly perked up.

It was one thing that, having signed up for a program, more or less because my friends were 
attending, that somebody I didn’t know in Vancouver had the foresight to send a 12-year-old boy to 
the weekend I was attending, hoping that the program leader would find some useful purpose for 
exposing this remarkable young man to an audience of leadership hopefuls. Yes, like the other people 
in the room, I was in awe hearing the young man speak. We’ve all met precocious youth at some 
point, and really - they’re not that impressive. But this kid wasn’t precocious. He was “his own person.” 
By referring to him as “his own person” what I mean is that when he was fearful, he just said so, and 
then moved on from there. He told us that he was shy, then we could see that. But being shy and didn’t 
keep him from responding to every question with poignancy and truthfulness. The room was abuzz 
after he left. I was immediately unable to turn away from whatever challenge this represented.

Firstly, I knew that he had been to a weekend program outside of Vancouver in 
the Rockies. Really that’s all I knew other than the fact that he engaged my sense 
of awe.  If anyone wants to look this up, the program he attended is called the 
Young Men’s Adventure Weekend - or YMAW. As far as I know I know it’s still 
running. It was put together by a Vancouver realtor, Brad Leslie, assisted by a 
group of men who served on teams together as part of the men’s movement. 
Brad was openly welcoming, and our group of five men from Ottawa were soon 
signed up for the next program.

What I really wanted to 
know was how widespread 
the change was that we’d 
seen in one young man 
who had come to Ottawa. 
Brad explained to us that 

the program was really set 
up to inspire the men who came to it to be good 
fathers. He become concerned when his own son 
in his late teens seemed to need him to be more 
involved. He did the research and found that 
virtually every young man who was incarcerated 
in Canada’s prisons either had a background of 
no father or a neglectful one. He did not want to 
see his son turn out the same way. While the 
program attracted young men from the 
community, and particularly young men from the ghetto of poverty in downtown Vancouver - kids who 
were quite evidently struggling - the real thrust of the program was to send adult men home feeling 
more like contributing to their sons than when they arrived. Results that occurred with young men 
evidently surprised Brad as much as it had surprised us. 



As such, he was quite open about inviting us to build on his shoulders. And that’s what we did! We 
knew by the time we left that there was a certain percentage of the boys who attended who “popped 
out,” but it was hard to tell what that percentage was, as it was quite possible that such changes 
occurred after the program and not necessarily during it. What we decided to do was to build a 
program whose deliverable was that a very high percentage of those who attended would come away 
with a serious leg up in prospering as a young person, rather than suffering, often in silence.

I’ve already related in the Introduction that I was sitting on a log towards the end of the program, 
where I was joined by a young man of 17 whom I knew from a distance as a potentially violent and 
formerly imprisoned young offender. He had already let my friend know, in no uncertain terms, the 
first night, that he would not be “jerked around” – whatever that meant to him. What it had meant to 
him previously was that he had gone after his father with a knife, and while he didn’t kill him, he came 
close enough that he spent some time in jail. He had just been released. I might ordinarily have been a 
bit wary. My friend wasn’t exactly thrilled by being threatened. But I had seen this young man 
intensely engaged in the program, participating with vigor, so I was prepared to let down my guard. 
In no time he was telling me that he had lived on the street most of his life, he was just out of jail, and 
that he had never had a reason to trust an adult. He told me that the weekend he had just experienced 
had changed all that. This was the enduring message I took away. It was good to hear.

You could either say that we came away with nothing, or you could say that we came away with 
everything we needed. There was nothing in the way of a program that was repeated time after time. 
The program itself was all “ad hoc” -  whatever the particular group which assembled for that year’s 
program cobbled together. On the other hand, always constant was Brad’s insistence that the task for 
the men involved was to learn to become good fathers. That seemed to work. And then there was the 
fact that it was held in the Rockies – an awesome environment, replete with both beauty and danger – 
as we found out when we heard a bear crashing through the forest late at night. We were able to keep 
these things in mind as constants in our quest to create something that had the effect it had on the 
young man we met first, but with some major degree of predictability.  Soon, I had the good fortune to 
meet with a man named Ken Victor, who had previously been Outward 
Bound’s Director of Programming, and who had also served as a teacher in 
a youth prison setting.  Both Ken and I had previously experienced creating 
remarkable results with a program form called simulation gaming, where the 
leaders created challenging scenarios, asking the participants to play into 

them in the form of participatory theater. This 
was to become the basis of the program we 
subsequently created. There was was no 
shortage of input from the men who had 
accompanied me to Vancouver and soon 
William Hurford and I were assembling a team 
who would put on the first program October 2000. Our program was 
highly structured and tightly orchestrated in contrast to the program we 
had attended in the Rockies. We meant to keep the young people highly 
engaged for the entire duration–and certainly never bored.

The result was a smashing success. It exceeded our wildest expectations.  
Far beyond what we expected, the gaggle of young men who poured off the bus Friday night, 
coalesced, in two days, into a highly responsive and highly responsible core of young people whom 
anyone would have been proud to call their family.

                                                                                                                                                      3.



Honestly, I can still see the men now, standing around the campfire Saturday night,  virtually agog with 
their mouths open in awe, listening to those magnificent creatures taking their place in the world, 
speaking their piece adroitly and articulately and loving every minute of it. Indeed, it was more than 
we ever could have hoped for.

I didn’t really know what to make of it all. I’ve never felt particularly pretentious (or clever) about the 
role I played, and I wouldn’t know for a few years why other program designers were struggling to 
get results when our results seemed to come so easily. I guess there was a certain naïveté in play. We 
just made it up like we had always done with creating simulation games – and it worked.

This is probably a good place to say something about simulation gaming, as it is one of those 
remarkable methodologies that either takes off like a firecracker or falls flat if the participants can’t get 
“into it.”  Our simulation laid out a scenario of our 
being the remnants of a 1400’s scattered group of 
Knights Templar, pursued for 100 years by the 
kings marshals -  on the quest to relocate a secret 
knowledge which would restore our power in the 
world. But not just the king’s men were after us. 
There was a malevolent night in the forest, known 
as the Dark Knight, who sought to destroy us. The 
volunteer program staff, one man for every two 
young man, would actually play theatrical roles to 
make this scenario seem more real. Someone 
always plays the Dark Knight, who shows up as a 
threatening and elusive negative character. We use 
costumes and equipment like swords to create a 
realness which allows young people themselves to 
play self-chosen roles – of people they aspire to be. 

The implication for the young people is that they are challenged to acquire abilities which go beyond 
their current capacity – as this is the way to defeat the Dark Knight. This sets up the opportunity to 
organize several challenge events. The ones we chose were 
already familiar to us – Ropes Course events which had been 
used by the British military during World War II to teach officers 
to “think outside the box.” These exercises have a long history of 
workability, and we soon found them to be interesting to the 
point of being fascinating to people who fully engaged them. 
One may be able to detect here that we began to fold in 
program elements which had a distinctly positive track record. 
Since methodologies which positively impact youth have been 
few and far between, we were left to look at only the very best. 
Ropes Course training, often thought to be beyond the capacity 
of adolescents - proved to be exactly their “cup of tea.” When the  
challenge events are wrapped in a medieval scenario which induces a degree of fantasy - the young 
participants are remarkably non-self-conscious. This is exactly what the doctor ordered.

Somehow, I’m not exactly sure how, we cooked up another level to the Ropes Course events. In the 
regular process of learning from Ropes Course experience, participants debrief after each event,  
talking about what worked and what didn’t work – but mostly about what worked. The reason for this 



is that this is a form of “street learning” that evokes a spate of abilities which are not taught in school 
system.  As far as these abilities are concerned, adults can respond better to hands-on learning and 
discovery rather than being told how to do something. We are beginning to see that this is increasingly 
true for adolescents as well1. 

The Introduction of Metacognition

As we developed an image of young people thinking on the run, dipping into the deep well of 
creativity which might otherwise not be evoked, we began to wonder what would happen if, in the 
process, they were given a chance to “think about their thinking” (this is called metacognition2 

today) . This very same spontaneous upwelling of capacities - released  
when we really need them – capacities which have not yet been 
tapped  - has been the 60 year inspiration for youth learning theorist 
Mihali Czikszentmihalyi, who, as a 10-year-old watched them develop 
in his 15-year-old compadres who were hiding in the hills of Hungary 
as part of the resistance movement during World War II.  We learned 
about Czikszentmihalyi’s remarkable [and totally applicable to our 
purposes] work about a year later, as we analyzed our early results. 
We’ll come back to him. For now, we saw what we were doing as 
merely adding our own variation on the Ropes Course theme.

Several of us had extensive experience with Ropes Course learning. We knew that the puzzles which 
the Ropes Course elements represented evoked a different set of skills than those taught in a classroom 
setting. The debriefing after each event was an opportunity for the participants to articulate the 
particular skill that had arisen during the event. While we were interested in new skills arising, our real 
focus was on new values, attitudes and ways of relating to each other. So we devised a Ropes Course 
add-on which we called High Council.

High Council

A  post-Ropes Course event debrief is often spirited, excited and fast-moving. The participants have just 
been through a high-paced experience - culminating often in succeeding to solve a puzzle which at the 
beginning seemed unsolvable. The debriefing we had seen in previous encounters had been even more 
spirited in this age group. Great! We wanted to capitalize on this - and we wanted it to relate to 
values. After all it was really values that we wanted to see evolving in our program.
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1   New Horizons For Learning http://www.newhorizons.org/lifelong/adolescence/front_adolescence.htm
“ It has also been observed that at the middle school years, many students have not developed psychologically to the 
point of being able to deal with learning that involves formal operations thinking. If they are helped to develop these 
thinking skills through "hands-on" learning, the arts, internships in the community, and service learning they may 
move through this period without damage to their self-esteem.”

2   Wikipedia: ttp://en.wikipedia.org/wiki/Metacognition Metacognition is defined as "cognition about cognition", or 
"knowing about knowing."  It can take many forms; it includes knowledge about when and how to use particular 
strategies for learning or for problem solving. Metamemory, defined as knowing about memory and mnemonic 
strategies, is an especially important form of metacognition." Differences in metacognitive processing across cultures 
have not been widely studied, but could provide better outcomes in cross-cultural learning between teachers and 
students. Some evolutionary psychologists hypothesize that metacognition is used as a survival tool, which would 
make metacognition the same across cultures.[3] Writings on metacognition can be traced back at least as far as De 
Anima and the Parva Naturalia of the Greek philosopher Aristotle.

http://www.newhorizons.org/lifelong/adolescence/front_adolescence.htm
http://www.newhorizons.org/lifelong/adolescence/front_adolescence.htm


Aware that our young participants would be resistant to too much shaping of their experience at this 
point, we chose to let them debrief on their own. But the debrief would now lead to another challenge. 
We asked them to include in their debriefing an inquiry into what human qualities were needed to 
succeed with the challenge at hand, whether these qualities actually arose or were conspicuous by 
their absence. 

After about a 10 minute unsupervised debrief, the team would next go to High Council – a group of 
2-4 adults whom we had prepared to grill the team, in no uncertain terms, on what they had learned. 

If it was determined that the team had learned a new quality or value in the process (like 
courage or compassion or inventiveness), they would be awarded an “icon” with 

the name of that quality written on it. High Council members were/are 
coached in advance to be tough, fair, and no pushovers – i.e, to always do so 
with the highest regard for the youth they were serving. It turned out that we 
were a little ahead of the learning curve at this point. It was only later, in 
2008-9 that Daniel Goleman reported on actual experiments3  which proved 

that one could expect and predict that the high regard 
held by members of High Council would be mirrored4 by the 

young participants. In fact, it quite surprised us at the time when this was easily 
seen, at the time, to be the case.

What we know about this now, some 10 years later, is summarized by Goleman 
as follows: “certain things leaders do — specifically, exhibit empathy and become 
attuned to others’ moods — literally affect both their own brain chemistry and 
that of their followers. Indeed, researchers have found that the leader-follower 
dynamic is not a case of two (or more) independent brains reacting consciously or 
unconsciously to each other. Rather, the individual minds become, in a sense, 
fused into a single system. “  Not only was this happening in the interchange 
between High Council and the teams who were approaching them, but, because 
over the course of two days there would be 16 -20 repetitions of approaching High Council, the 
mirroring was soon passed on to the young participants themselves. Current research on the 
development of leadership skills is so poignant that we just can’t resist the temptation to quote Goleman 
at length on the matter:

“Perhaps the most stunning recent discovery in behavioral neuroscience is the identification of 
mirror neurons in widely dispersed areas 
of the brain. Italian neuroscientists found 
them by accident while monitoring a 
particular cell in a monkey’s brain that 
fired only when the monkey raised its 
arm. One day a lab assistant lifted an 
ice cream cone to his own mouth and 
triggered a reaction in the monkey’s cell. 
It was the first evidence that the brain is 

3   Golkeman D.  and Boyatzis R.  Social Intelligence and the Biology of Leadership
“Leading effectively is, in other words, less about mastering situations—or even mastering social skill sets—than 
about developing a genuine interest in and talent for fostering positive feelings in the people whose cooperation 
and support you need.”

4 We return to mirroring - and “mirror neurons” in Chapter 4 - to explain how our program works.



peppered with neurons that mimic, or mirror, what another being does. This previously unknown 
class of brain cells operates as neural Wi-Fi, allowing us to navigate our social world. When we 
consciously or unconsciously detect someone else’s emotions through their actions, our mirror 
neurons reproduce those emotions. Collectively, these neurons create an instant sense of shared 
experience.

Mirror neurons have particular importance in organizations, because leaders’ emotions and 
actions prompt followers to mirror those feelings and deeds. The effects of activating neural 
circuitry in followers’ brains can be very powerful. In a recent study, our colleague Marie 
Dasborough observed two groups: One received negative performance feedback accompanied 
by positive emotional signals—namely, nods and smiles; the other was given positive feedback 
that was delivered critically, with frowns and narrowed eyes. In subsequent interviews conducted 
to compare the emotional states of the two groups, the people who had received positive 
feedback accompanied by negative emotional signals reported feeling worse about their 
performance than did the participants who had received good-natured negative feedback. In 
effect, the delivery was more important than the message itself. And everybody knows that 
when people feel better, they perform better. So, if leaders hope to get the best out of their 
people, they should continue to be demanding but in ways that foster a positive mood in their 
teams. The old carrot-and-stick approach alone doesn’t make neural sense; traditional incentive 
systems are simply not enough to get the best performance from followers.”5 

To complete the discussion of High Council, I should relate to you that this role can be played by 
volunteers with a little bit of training up front and a little mentoring in the early going. The results are 
so striking that those who who participate as High Council members are regularly inspired to take the 
role to even greater heights.

This begins to define the dynamics of how this program is presented, and how as few as 3-4 highly 
versatile and exquisitely trained individuals can get the best out of a large group of volunteers who 
have had little or no advance training. In Chapter 7 we will talk about how the expert facilitators are 
trained, and how, when they are at their best, the volunteer adults around them soar with the process.

Articulateness and Applied Articulateness

Observations made by volunteers have been that during the program the young participants become 
ever increasingly articulate. When they are in learning mode, speaking about it begins to be ever 
more sophisticated. This is particularly evident in their encounters with High Council. When this is the 
case, one is led to schedule opportunities for the youth to describe their experience, and to take it to 
another level in doing so. We wanted to make sure the take advantage of this, so we scheduled a 
special opportunity at the end of the second day, around the campfire, at a time when the excitement 
of the day was settling in. While we knew this was important, he didn’t realize it would be a tipping 
point until it actually happened.
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5     Goleman D.  and Boyatzis R.  Social Intelligence and the Biology of Leadership http://hbr.org/2008/09/social-
intelligence-and-the-biology-of-leadership/ar/1

http://hbr.org/2008/09/social-intelligence-and-the-biology-of-leadership/ar/1
http://hbr.org/2008/09/social-intelligence-and-the-biology-of-leadership/ar/1
http://hbr.org/2008/09/social-intelligence-and-the-biology-of-leadership/ar/1
http://hbr.org/2008/09/social-intelligence-and-the-biology-of-leadership/ar/1


The now-well-known concept of the tipping point only emerged in the year after our first program and 
when I read Malcolm Gladwell’s The Tipping Point,6 it explained a lot to me. What happened around 
the campfire of that very first program was that a few boys got up, spontaneously, and declared what 
they had learned during the day, and how it would affect their behavior with the rest of the weekend. 
These self affirmations were both unexpected and awe-inspiring. After a short time, boy after boy rose 
and made similar affirmations - 36 of the 43. Truly it was like seeing a group of lemmings jump off the 
cliff together – but in this case in a very positive way. When a “tip” of this nature happens, as we now 
know it predictively does, it sets up everything which subsequently happens. It means, specifically, that 
everything after this point will begin to happen at a higher level of complexity and the learning curve 
will advance very quickly. It is like the roller coaster has reached the top and suddenly goes over the 
top, and little or no effort is required after this point. The participants themselves have “seized the 
day” and after this point they will continue to do so.

Letting the Process Unfold as it Will

Despite the fact that we decided to orchestrate the process much more tightly than the men in 
Vancouver, like them, we were not trying to predict the outcome, but rather to respond to it, “in the 
moment”. We began to talk of it has “allowing for chaos” but I think this merits greater discussion, 
because adult participants began to struggle with the notion that we were actually promoting chaos. 
Ilya Prigogine7 was a Nobel Prize winning scientist in 1977. While his Nobel Prize was in chemistry, his 
Theory of Dissipitive Structures seemed to observers to be an elegant model of what happens in those 
rare moments when human change of a permanent nature occurs. In those moments, a problem is on 
our plate which seems to defy solution. This is the chaos we are in. If we struggle to resist, the chaos 
will make us feel very uncomfortable. If we are able 
to remain calm in its midst, our thinking suddenly 
reorganizes itself a higher level of complexity – 
where the problem is easily solved.

Agreeing with our colleagues who think we should 
not promote chaos, let us just say that whenever we 
throw out challenges (which is what we do 
constantly), chaos is the natural result, and resolving 
things at a higher level of complexity is also a natural 
result – the one we’d choose if we had the choice. In 
everyday situations, we all have knee-jerk reactions 
which pull us back from the brink of change and we 
resolve chaos in favor of retreating from the problem. 
Some of these reactions are culturally mediated (like becoming violent) and some of them are quite 
individual (like blaming others - or having a drink). We are greatly helped in this situation by  
intentionally assembling a group of youth which is very heterogeneous – not from one single culture or 
background or even one single age bracket. In fact, facing change, if there is a single socially 

6 Gladwelll M. : The Tipping Point : Little Brown 2000: “Tipping points are "the levels at which the momentum for 
change becomes unstoppable." Gladwell defines a tipping point as a sociological term: "the moment of critical mass, 
the threshold, the boiling point."  The book seeks to explain and describe the "mysterious" sociological changes that 
mark everyday life. As Gladwell states, "Ideas and products and messages and behaviors spread like viruses do."

7 Ilya Prigogine’s work so central to understanding positive youth development today that an essay on his work by 
Bill Harris is central to our training of facilitators. It is better read in its entirety rather than excerpted. For this 
reason the full article by Bill Harris appears on our companion CD as Prigogine(BillHarris).pdf



accepted way out, as there may be in some cultural groups, this can actually block our discovery 
learning process from working. 

But if we put together youth from a great diversity of backgrounds and a great diversity of ages, there 
is no common template to be followed, and so there is a greater likelihood that chaos will be resolved 
in favor of rising to a new level of complexity. That is my explanation of the stories you read in the 
Introduction.

To be catalysts of change of this nature, the adults present must be prepared to let the youth work out 
their dilemmas themselves, as they will not only learn something new but, at best, they will learn 
something about learning itself. Despite the fact that many adults don’t operate this way everyday life, 
it has been remarkably easy to introduce them to this concept and engage them in this way – once 
they know that the youth are absolutely dependent on them doing so. There are always a few 
exceptions, and this is in part why we have well trained facilitators to “head things off at the pass.”

You are now up to speed on the plan we had for our first program in October 2000. It worked! While 
we would go on to fine tune the process in 8 subsequent prototypes, it was always with great respect 
for what we’d seen happen in the Rockies - knowing that how we showed up as adults, and not our 
cleverness, would be the deciding factor in how many of the youth would tip in favor of their maturity.

A Youth Antiviolence Program for the 21st Century

 It is one thing to say that our program  is a “antiviolence program for the 21st century” and another 
thing to make this more than a slogan without anything to back it up. We should not say this if it’s only 
a slogan, as there is no sense spreading hope unless it’s justified. As we can now see results stretching 
into the future, even quantifiable results– measurable levels of resilience included – we can truly begin 
to see that we’re on the right track.

In their 2005 book, Organized Activities as Contexts of Development, 
Joseph L. Mahoney, Reed Larson, Jacquelynne S. Eccles report on a  
fundamental shift in the nature of community-based programs for young 
people which began at just about the same time as the 21st century 
emerged. “In these early years of the 21st century and new vision for 
discussing young people is emerged, one that emphasizes that young 
people may appropriately be regarded as resources to be developed and 
not as problems to be managed”  says Richard M. Lerner of Tufts 
University. An emerging optimism over the last five years that community-
based programs where young people can gain hands-on experience of the 
complexity of life as they find it can substantially complement school-based 
learning as newer programs with their development emphasis become more 
common.

From the time of G. Stanley Hall [1904] youth programs were based on a 
deficit view of use and this viewpoint predominated the whole 20th century.  As I shall report later on, 
researchers like Reed W. Larson, who has studied the subject extensively, has been able to document 
successes in programs with the new emphasis. Thus we truly can have a new antiviolence approach 
which can be related to the 21st century and its shift in design, its development of new expertise, and 
it’s more abundant successes.
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http://www.google.ca/search?num=50&hl=en&client=firefox-a&hs=rKp&sa=G&rls=org.mozilla:en-US:official&channel=s&q=inauthor:%22Joseph+L.+Mahoney%22&ei=aZZoTKPiNoG0lQeTp-2fBQ&ved=0CDMQ9Ag
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Video List Chapter 1.

IMPORTANT: As I begin the unfoldment of Love Liberty and Leadership,  I need to say a few words 
about the form. As we went through nine prototypes of  the program which became the Young 
Canadian Leadership Challenge,  we carefully recorded a great deal of it on video. Many of the 
things that happened in the course of our program stretched our belief and left us in awe.  some of it 
wouldn’t be believable unless you saw it. Well, here you can see it!  Because we captured many of 
these moments on video, no book on the subject would be complete without a companion video 
library. Just as one picture is worth 1000 words, one video sequence is worth 1000 pictures. So, as 
you read this book make sure that you watch the videos at the same time. At the end of each chapter, 
if there is a video which relates to the material, I would remind you what it is and where it is. Please 
enjoy!

It is quite possible you will need to make some adjustments on your computer to watch the videos. 
Basically you need QuickTime by Macintosh. Even though this is a Macintosh program there is a 
version for PCs.  You may even have to experiment with which version of QuickTime you get, to get the 
right one. It will be worth your while to jump through whatever hoops you have to to render this 
available to you.

Go to: bVideoSeriesYCLC.mov  and when the INTRO page comes up. Press the button Where we 
started.  Play the video. This is a short promo video that we made from the first two boys programs – 
to get boys to come to subsequent programs All of. You will notice that we used hip-hop music–namely 
a piece called What’s your contribution?  In fact, the program really does ask this question.


